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The Sylvan Academic Writing Program was created in 
accordance with the standards for language arts instruction 
in major school districts across the nation, such as those in 
Texas and California.  The program is also in compliance 
with the standards set by the National Council of Teachers 
of English (NCTE). An excerpt from these NCTE standards 
expresses the fundamental principles on which the program 
was based: 

“Students employ a wide range of strategies as they write 
and use different writing process elements appropriately 
to communicate with different audiences for a variety 
of purposes... apply knowledge of language structure, 
language conventions (e.g., spelling and punctuation), 
media techniques, figurative language, and genre... to 
gather, evaluate, and synthesize data from a variety of 
sources (e.g., print and nonprint texts, artifacts, people) to 
communicate their discoveries in ways that suit their purpose 
and audience... [and] use a variety of technological and 
information resources.” 

More specifically, the Sylvan Academic Writing program is 
designed to incorporate the key methodologies which, over 
the past 20 years, have come to be the universally– accepted 
foundations of education in writing instruction worldwide.  
These educational strategies are: 

		  • Student-Centered Instruction 
		  • Active-Learning Methodologies 
		  • The Process Approach to Writing 
		  • The Drive for Authenticity 
		  • Adaptation to Learning Styles 

Student-centered instruction incorporates strategies that 
allow students to take responsibility for their own learning 
and that take into account the individual needs and abilities 

of each student.  All of Sylvan’s programs epitomize this 
personalization of instruction, and the Academic Writing 
program is no exception. 

Active learning methods engage the students and challenge 
them to become participants in learning, rather than to be 
passive recipients of information.  By asking students to 
perform thinking and writing activities (rather than simply to 
read or listen without acting upon what they are absorbing), 
the steps of the program offer the potential to increase 
students’ learning exponentially. 

The process approach to writing is founded on the idea 
that the task of writing is composed of a number of smaller 
tasks, and attention to each is necessary for the successful 
development of a piece of writing.  This includes a solid 
foundation in grammar, usage, spelling, and mechanics, as 
well as an understanding of the organization of well-written 
sentences, paragraphs, essays, and fiction.  It is safe to say 
that almost all English classes, even those in the youngest 
grades, have come to incorporate the steps of (and usually 
even the exact terms for) the Writing Process:  prewriting, 
drafting, revising, editing and publishing. 

“Authenticity” in education builds learning and teaching 
tasks into a meaningful context.  Students learn optimally 
when they practice their skills in assignments with real- life 
settings, or through activities that mimic the events of their 
daily experiences, rather than through abstract drills and 
exercises.  In other words, practicing vocabulary by using 
new words in a letter to a friend will be more effective than 
by memorizing dictionary definitions. 

Throughout the activation of all of these principles is the 
attention to students’ varying learning styles.  Visual, 
verbal, auditory, kinesthetic and other kinds of learners 
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should all have the opportunity to explore knowledge in 
ways that are comfortable, efficient, and effective for them.  
Accommodations for “multiple intelligences” and various 
learning styles are built into the program’s activities. 

The rubric as an assessment tool has been used in many 
fields, and in recent years has become increasingly popular 
in writing instruction.  Sylvan’s Academic writing assessment 
rubric has helped Sylvan teachers to give students 
meaningful feedback on the many kinds of work that 
students create in the program. 

The following bibliography will be of use to anyone who 
wishes to explore more of the specific details underpinning 
the general principles discussed above. 
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